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Psychology 100L.  Development as a Sociocultural Process
Tuesday & Thursday 2:00 to 3:45, in Social Science 1, room 161

Dr. Barbara Rogoff (Soc Sci II 307, x 9-3762, brogoff@ucsc.edu)
Office Hours: 10:30 - 12 Mondays, or by appointment

Dr. Sally Duensing, 13 Kerr Hall, x 9-2877, sallyd@ucsc.edu
Office Hours: 2:30 - 4 Wednesdays, or by appointment

This upper division seminar examines theory and research in sociocultural
approaches to development, with emphasis on how people (especially children) learn and
develop through participating in activities of their communities with other people.  The
seminar emphasizes processes of informal learning in families, schools, and museums.

We will use theory, research, and methods of several fields (especially psychology,
anthropology, education, and sociolinguistics) to examine processes of informal learning.
In particular, we will examine processes of informal learning as they are constituted by
individuals, social groups, and cultural and institutional practices.

Students will be responsible for class participation, keeping up with the reading,
writing weekly papers, making several presentations in class, carrying out a team
observation exercise, researching articles to recommend for class members, and designing
their own final assignment.  There are no tests at all.  The class includes a great deal of
writing, and students also comment on each others’ writing.
This course can count as a Writing Intensive course for the W requirement IF you have already satisfied the Subject A requirement.
(All students have the same writing assignments, whether they are taking the course for the W requirement or not.)

Feedback during the quarter will build toward the quarter’s performance evaluation;
students who request a letter grade will receive a comprehensive grade after the quarter ends
but feedback during the quarter will come in complete words.  The quarter’s comprehensive
grade is based on analysis of the whole picture provided by the performance evaluation.
Letter grades will not be used during the quarter, to encourage a learning-focused
environment.  (If you need to know letter grades during the quarter, you may want to
choose a different course.)

Class Attendance and Participation
The main means of learning in this class is through involvement in the discussion (both
making comments and facilitating other people’s participation in discussion).  Students’
course performance will be evaluated for their efforts to learn through class participation as
well as to contribute to classmates’ learning.  Therefore, attendance at every class meeting
is required.  It is difficult to do well in the course if sessions are missed.  Late arrival or
early departure are considered poor involvement; they are disruptive to others and make it
likely to miss essential information.

[Please write Barbara or Sally a note or email if there is an emergency situation.  If a student
is ill and must miss class, the student is responsible for getting the notes and assignment
information from classmates.]
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Readings
For the first weeks of the course, we will primarily read articles in a reader available from
Baytree Bookstore.  In addition, one article is available on line:

Rogoff, B., Paradise, R., Mejía Arauz, R., Correa-Chávez, M., & Angelillo, C. (2003).  Firsthand
learning by intent participation.  Annual Review of Psychology, 54, 175-203.

You can download it from this URL:
http://psych.annualreviews.org/cgi/content/full/54/1/175?ijkey=oG//3NWZ0JhbE&keytype=ref&siteid=arjournals.
(If the URL is broken with line-breaks, you'll need to delete the line-breaks, making the URL a single long
line, then paste it into the "Location:" box of your web browser.)
The publisher asked me to add that this is complimentary one-time access, for your own personal use.

In the later part of the quarter, working groups of students will find articles on processes of
informal learning that are of particular interest to them.

Keeping up with the reading is important not only for each individual’s learning but also to
help the discussion in the class.  If students keep up with the reading, discussion is much
more fruitful because everyone has a common background to build the discussion on.  The
reading for this class is difficult but not lengthy.  It helps to skim the assignment early in
the week and read it more carefully later, in preparation for the weekly thought paper.
Don’t try to memorize what you read; try to understand some of it in depth.  There will be
sections that interest you more than others — read the interesting ones well and skim the
parts that you have difficulty grasping or getting into.

Weekly thought papers
These are based on the week’s reading assignment and class discussions, which serve as
springboards for advancing ideas and for sharing them with the class.  Most of the weekly
thought papers will be read and commented on by a classmate or two (as well as by the
professor) as a way of sparking discussion in class as well as providing feedback and
giving you a chance to see what someone else thought about the same readings.  Write the
thought papers to communicate your ideas on the topic.

Please prepare the 2-page thought papers single-spaced with a double-space
between paragraphs, with wide margins (like this syllabus) so that several people can make a
few comments.  You may find that one page is sufficient to do the assignment; two pages is
plenty.  Each week, turn your weekly assignments in in a thin folder; this helps us follow
your progress over the course.

Thought papers are due at the beginning of class, each Tuesday.  Papers that are
received after the beginning of class on the due date really disrupt the process of the class; if
lateness occurs repeatedly this will be noted in the quarter’s evaluation.  In case of
emergency situations, please write a note or email to your instructor.

The basic format of the thought papers is two-part:

1.  Give a summary in your own words of what you think the author’s main point was for
one of the assigned readings.  (You don’t have to address each reading.)  The summary can
be as short as a sentence or two, and shouldn’t be more than a half-page.

2.  Extend some aspect of that author’s chapter with your own reactions, constructive
extensions, and integrations of the reading, discussions, and other material.  Think of this as
a way of commenting on what you thought was interesting in the reading, as it relates to
main topics of this course, to share with the class.  Focus on main themes in the reading,
and be sure to provide evidence for your points.  The evidence can be from personal
observation, from some other part of the reading from this class, or from outside reading or
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research that you are familiar with.  A central aim of social science is to test ideas with
evidence, so push yourself to go beyond stating your opinion, and give reasons and
evidence to support your ideas.

Topics for a thought paper could include: relating the ideas of two different readings
to see how one advances the other or calls for adjustment in the other, suggesting a study or
a method of study that would illuminate a question, discussing the history or direction of an
idea we are reading about, relating the readings to other traditions in psychology or other
disciplines, and so on.  It is appropriate to raise criticisms and concerns with the material,
but only with an attempt to go beyond this to make constructive suggestions of ways that
the field could proceed.

The instructors’ comments on and evaluation of the thought papers will focus on the
ideas expressed.  We will look for engagement with and extension of the material in the
reading, and for the clarity with which ideas are expressed and supported with a coherent
argument and evidence.  (It isn’t necessary to agree with us; you should state your point
and support it well whether you agree with us or not — feel free to disagree or agree
according to your own perspective.)

If you remember that this writing is to communicate your ideas to the class, it should
help you organize the papers coherently.  We will comment on organization of the ideas if
we find that the idea is difficult to follow.  We will not focus on the mechanics of how you
write (such as spelling or punctuation) but will suggest you get some help with these if
difficulties make it hard to follow your ideas.

The quarter’s evaluation will include an emphasis on improvement, so this will take
into account any uncertainties of the first few assignments.  If you remain uncertain about
how to do the assignments after a few weeks, be sure to ask your TA or the professor for
help (after re-reading this syllabus).

Presentations in class will include informal comments on classmates’ ideas from the
thought papers and two formal presentations — one team presentation summarizing an
observation exercise, and one final presentation based on your research on articles about
processes of informal learning.

Observation Exercise — Field Trip to an Informal Learning Site
During the week of April 22, students will visit one of several informal learning sites

(e.g., the Exploratorium, San Jose Children’s Discovery Museum, Seymour Discovery
Center, Monterey Bay Aquarium, an after-school institution, a voluntary youth organization)
to make observations of how people learn in the company of other people in a specific
institution.  This project will provide ‘hands-on’ exploration of a central theme of this
course:

Development is a process of participation in sociocultural activities involving
contributions from individuals, their companions, and their community’s institutions.

Students will work in small teams to examine these three focuses of analysis (individuals,
other people present, and the institution).  Each student will be responsible for an individual
writeup of their observations and a group presentation to the class.
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Revised Schedule
April 1 Introduction
April 3 Come to class with a draft definition of what you mean by informal learning.

April 8 Thought paper on Rogoff et al. (on line) and Oppenheimer (in reader)
April 10

April 15 Thought paper on Duensing and Greenfield & Lave
April 17 Read the section on focuses of analysis in Girl Scout study

(Rogoff, Topping, Baker-Sennett, & Lacasa; on reserve in the library).

April 22 No class.  Go on your field trip
April 24 No class.  Go on your field trip

April 29 Field trip writeup due.  Presentations.
May 1

May 6 Thought paper on Heath & McLaughlin and Brown et al
May 8

May 13 Thought paper on vom Lehn, Heath, & Hindmarsh and Moll & Whitmore
May 15

May 20 Turn in proposal for last assignment, if you want to do something other than the
literature search assignment.  The proposal would involve a small team of 2-5 students
in some project that clearly connects with a main theme of this course.

For example, it could involve making fresh observations focusing on individual,
interpersonal, and institutional contributions to informal learning in a museum or after-
school or school setting, with a writeup that connects the observations with one or more
of the papers that we have all read this quarter.
It could also bring in a new article that your group researches and connects with the
observations.
It could involve interviews or a little study of some other sort.
Whatever it is, it needs to explicitly connect the observations with one or more of the
papers that we have read this quarter.

The proposal should be about a half-page, indicating what you want to do and
specifying how you will connect up your project with one of the articles.  (You can
change this if your observations lead you somewhere else.)  The scope of the project
should be about the size and amount of work of 2 thought papers.

May 22 Turn in abstract and commentary on a paper that you recommend — one that you
look up and read.  Give the complete reference to the paper at the top, then the abstract,
which is a one-paragraph summary that can be understood by someone who hasn’t read
the article, telling them what they’d learn if they read it.  The commentary part is like a
regular thought paper.
Also, turn in a copy of the article itself.
And please email the reference and abstract — not the commentary part — to
(humdevel@ucsc.edu) so we can create a reading list with abstracts to distribute to the
whole class.

May 27
May 29

June 3 Team presentations focusing on something interesting from articles or project.
June 5 Last day of class;

Team presentations focusing on something interesting from articles or project.
Turn in individual writeup of research articles or project.
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CLARIFICATIONS of the Last Assignment
The last assignment involves a team presentation (June 3 or 5) and an individual writeup

(due June 5).  In either the literature search or observation option, it is essential to focus the team
presentation and the individual writeup on processes of informal learning.  To help ensure
this and to encourage more precise analysis of the processes that you read about and observe, the
individual writeup needs to include a draft of a prism that shows how the processes of informal
learning are organized in the articles or site you studied.  This can be the same as one of the three
informal learning prisms we have already discussed in this course (intent participation, inquiry
tradition, collaborative schooling), if what you studied fits.  If what you studied does not fit one of
the three prisms we’ve discussed, make up a new prism to fit, using the same basic facets as the
prisms that we have been using.  Then compare the prism that fits what you have been studying
with a different prism (one that we have discussed — one of the informal learning prisms or the
assembly-line instruction prism).

Each student needs to write their OWN report.  The individual writeups can refer to other
students’ ideas (e.g., “my idea that xyz builds on Kelly’s idea abc that she brought up in our
discussion”), but each student needs to provide their own report in their own words.

Standard Option:  Literature Search for Articles on Processes of Informal Learning

In this option, teams of 2-5 classmates search for TWO interesting empirical and/or
conceptual articles on processes of informal learning.  The articles will be used to develop an
annotated reading list for future students and faculty.  Each team will focus on one or another
informal learning institution, such as interactive science museums, learning in communities in which
schooling has not been prevalent, after-school programs, informal learning within schools, or media.
Alternatively, teams may focus on special topics, such as assessment of informal learning or
schools incorporating informal learning processes.

Each team will make a presentation, and each student will write up abstracts and commentaries
on two articles.  (Abstracts:  summaries of the articles in your own words.  Commentaries:  Note what
you think future students in this class would find interesting about each article.)  Be sure to indicate
explicitly how the articles relate to one or more topics of this course, such as by referring to the
relation with one or more of the articles we have all read.  The two articles can be treated separately,
with a writeup for each one, or they can be integrated into one writeup.

You only need to present a prism for ONE of the articles, and compare it with another
prism.  (You can do this for both if you want.)

Proposal Option:  Propose an Observation Project

In this option, teams of 2-5 classmates propose a project that interests them and clearly
relates to one or more central themes of this course.  The scope of the project should be about the
size and amount of work of 2 thought papers.  For example, it could involve making fresh
observations focusing on individual, interpersonal, and institutional contributions to informal
learning in a museum or after-school or school setting, with a writeup that connects the observations
with one or more of the papers that we have all read this quarter.  It could also bring in a new article
that your team looks up and connects with the observations.  Whatever it is, it needs to explicitly
connect the observations with one or more of the papers that we have read this quarter.

I have asked for an exemption from a full human subjects review; this means that you may
observe ordinary activities and interview adults if they give permission (see form).  However, you
cannot interview children, unfortunately.  You also cannot make audio or video records of children.



100L     12/2/04    page 6

Permission to Interview

We are from a class on informal learning.  Could we ask a few questions about processes
of informal learning?  We are interested in how informal learning is organized.  Here is the
sort of question we are interested in:

We will keep all information confidential within the discussion of our class at UC Santa
Cruz.  In addition, none of the information will be identified by name.  Is it all right if we
audiotape the conversation, rather than taking notes?

Thank you very much for considering our request.  If it is all right, please sign below.

Observation team:

Name_________________________    Signature__________________________

Name_________________________    Signature__________________________

Name_________________________    Signature__________________________

Name_________________________    Signature__________________________

Name_________________________    Signature__________________________

------------------------------------------------------------------------------------------------------------

I am happy to answer the questions, as described above.

Name_________________________    Signature__________________________

Date__________________
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***Circle this if you are
NOT PRE-ENROLLED

Background Information

Name_________________________________________e-mail_____________________

Phone____________________

May we include your email and phone on a list for classmates’ reference?
It will be helpful for team projects.

yes, please list them       no, please don’t list my [email, phone]

Address______________________________________________________________________

Year in school ______________ Major _________________Minor?___________________

Do you live with children?  (If so, ages)  __________________________________________

Have you visited the Exploratorium?______  San Jose Children’s Discovery Museum?_______

Seymour Discovery Center?_______ Monterey Bay Aquarium?______

an after-school institution? (which?) ________ a voluntary youth organization? (which?) ______

Do you have other experience or connections with any museum or other informal learning institution?
(Please describe)
_____________________________________________________________________________

What culture(s) were you raised in? _______________________________________________

_____________________________________________________________________________

Have you spent time living or working in another cultural community?  (Which?)________

____________________________________________________________________________

Do you have or have you recently had a job?  What? ___________________________________

_____________________________________________________________________________

A classmate will use some of the above information to introduce you in class.
..........................................................................................................…………………

Why are you taking this course?___________________________________________________

_____________________________________________________________________________

Have you taken courses in Anthropology? __________________________________________

Have you taken courses in Education?______________________________________________

What courses have you taken in Developmental Psychology?___________________________
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Schedule with INSTRUCTORS’ NOTES

April 1 Introduction
Explo film (20 min) and San Pedro clip?

April 3 Come to class with a draft definition of what you mean by informal learning.
BR away

April 8 Thought paper on Rogoff et al. (on line) and Oppenheimer (in reader)
Students read each other’s thought papers and a few of them present
interesting ideas.

April 10

April 15 Thought paper on Duensing and Greenfield & Lave
Sally’s slide show

April 17 Read the section on focuses of analysis in Girl Scout study
(Rogoff, Topping, Baker-Sennett, & Lacasa; on reserve in the library).

April 22 No class.  Go on your field trip
April 24 No class.  Go on your field trip

April 25  Sally available at Explo
Other days this week – Sue, Laura, Kathy M?

April 29 Field trip writeup due.  Presentations.
May 1 Goery?  Rod Ogawa as discussant?

May 6 Thought paper on Heath & McLaughlin and Brown et al   Dar’s visit
May 8  Shirley’s film (56 min, or just the first section of it)

May 13 Thought paper on vom Lehn, Heath, & Hindmarsh and Moll & Whitmore
May 15

Sometime other than the 9th:  Laura on CTW.
Also, Mildred?

May 20 Turn in abstract and commentary on a paper that you recommend.
Also, bring a copy of it.
Present your recommendation; class votes on which two papers to read.
We’ll make copies of the “winners.”

May 22

May 27 Thought paper on one of the two “winning” recommended papers.
May 29

June 3 Team presentations giving overview of research articles
June 5 Last day of class; turn in abstracts with commentaries.
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Evaluation Guidelines
For each assignment, in addition to giving you feedback in the margins, we will

summarize our comments with an overall evaluation that is meant to indicate how we see the
particular piece of work demonstrating learning.  We use a scale as follows:

Publishable Germ      This work contains the germ of an insightful, original idea (related to the reading)
that could be worked up to submit for publication.

Can Add to Whole Class’ Learning     This work extends the ideas of the reading in a way that would
provide a valuable theme for class discussion, helping the class think about issues from a different angle,
suggesting an interesting way to test an idea, or providing important evidence or a key link between
ideas.

Model Work     This paper shows a strong understanding of the topic, and could serve as an example for
advanced undergraduates to follow in exploring the topic.

On Track     This paper represents the kind of learning that we hope that advanced undergraduates routinely
demonstrate.

Fine But Needs a Push   .  The paper shows real engagement with main ideas of the reading but needs to
be pushed a bit farther, or expressed more explicitly or clearly, or show more of your own direction.

Something's Missing     This work has something to offer, but makes us concerned that you've seriously
misunderstood something or not really put yourself into thinking through the material, or just gone
through the motions of the assignment without really going into it.

Did You Learn Anything?     This work gives no indication of learning from the assignment.  Often
because it's not turned in.  Sometimes because what is written gives no evidence of being mentally
engaged with the assignment.

In the first weeks, a number of people will get many comments asking them to push
their ideas further.  That's just part of learning what we want you to do in these assignments.
From week to week, students’ papers generally shift around in categories, depending on how
interested students are in the material and the tack they take in going beyond it (and what kind
of a week they're having!).  Some students find it useful after a few weeks to bring 3 or 4
thought papers to us and ask for general suggestions.  We’re pleased to do that for anyone
interested.
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Publishable Germ       This work contains the germ of an insightful, original idea (related to the reading) that
could be worked up to submit for publication.

Can Add to Whole Class’ Learning      This work extends the ideas of the reading in a way that would provide a
valuable theme for class discussion, helping the class think about issues from a different angle,
suggesting an interesting way to test an idea, or providing important evidence or a key link between
ideas.

Model Work      This paper shows a strong understanding of the topic, and could serve as an example for advanced
undergraduates to follow in exploring the topic.

On Track      This paper represents the kind of learning that we hope that advanced undergraduates routinely
demonstrate.

Fine But Needs a Push    .  The paper shows real engagement with main ideas of the reading but needs to be pushed
a bit farther, or expressed more explicitly or clearly, or show more of your own direction.

Something's Missing      This work has something to offer, but makes us concerned that you've seriously
misunderstood something or not really put yourself into thinking through the material, or just gone
through the motions of the assignment without really going into it.

Did You Learn Anything?      This work gives no indication of learning from the assignment.  Often because it's
not turned in.  Sometimes because what is written gives no evidence of being mentally engaged with the
assignment.

Publishable Germ       This work contains the germ of an insightful, original idea (related to the reading) that could
be worked up to submit for publication.

Can Add to Whole Class’ Learning      This work extends the ideas of the reading in a way that would provide a
valuable theme for class discussion, helping the class think about issues from a different angle,
suggesting an interesting way to test an idea, or providing important evidence or a key link between
ideas.

Model Work      This paper shows a strong understanding of the topic, and could serve as an example for advanced
undergraduates to follow in exploring the topic.

On Track      This paper represents the kind of learning that we hope that advanced undergraduates routinely
demonstrate.

Fine But Needs a Push    .  The paper shows real engagement with main ideas of the reading but needs to be pushed
a bit farther, or expressed more explicitly or clearly, or show more of your own direction.

Something's Missing      This work has something to offer, but makes us concerned that you've seriously
misunderstood something or not really put yourself into thinking through the material, or just gone
through the motions of the assignment without really going into it.

Did You Learn Anything?      This work gives no indication of learning from the assignment.  Often because it's
not turned in.  Sometimes because what is written gives no evidence of being mentally engaged with the
assignment.

Publishable Germ       This work contains the germ of an insightful, original idea (related to the reading) that could
be worked up to submit for publication.

Can Add to Whole Class’ Learning      This work extends the ideas of the reading in a way that would provide a
valuable theme for class discussion, helping the class think about issues from a different angle,
suggesting an interesting way to test an idea, or providing important evidence or a key link between
ideas.

Model Work      This paper shows a strong understanding of the topic, and could serve as an example for advanced
undergraduates to follow in exploring the topic.

On Track      This paper represents the kind of learning that we hope that advanced undergraduates routinely
demonstrate.

Fine But Needs a Push    .  The paper shows real engagement with main ideas of the reading but needs to be pushed
a bit farther, or expressed more explicitly or clearly, or show more of your own direction.

Something's Missing      This work has something to offer, but makes us concerned that you've seriously
misunderstood something or not really put yourself into thinking through the material, or just gone
through the motions of the assignment without really going into it.

Did You Learn Anything?      This work gives no indication of learning from the assignment.  Often because it's
not turned in.  Sometimes because what is written gives no evidence of being mentally engaged with the
assignment.
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(Name’s) contributions to the team project on _________________________ showed
•extremely thoughtful engagement with the ideas and responsible contribution in moving the project along.
•thoughtful engagement with the ideas and responsible contribution in moving the project along.
•uneven engagement with the ideas [or not done].

Evaluation Format
To help you understand the criteria for evaluation in this course, we include a draft of the format that we
expect to use to organize our performance evaluations, to systematize our feedback.
(Individual Evals will be edited in the form of paragraphs tailored to each student’s case.)
Items in [brackets] below apply to only some students.

Letter grades will be given to those requesting them, at the end of the quarter, based on a comprehensive
analysis of the whole picture provided by the performance evaluation.

A passing grade (A to C) requires evidence that the student understands the course well enough
that if someone asked them to explain the main ideas, they could do so without embarrassing
the professor.    The grade of ‘C’ is just satisfactory; ‘B’ means that the student gave
evidence that they basically understood the main ideas, but without extending them in original or
deep ways; ‘A’ work could serve as a model for other students.

Overall, (Name)’s performance indicated •impressive
•extremely well-developed
•well-developed
•a good working
•a satisfactory
•uneven
•minimal understanding of the ideas of the course.

[Over the quarter, we observed impressive progress in ____________________________________
(e.g., understanding the course material, depth of analysis of ideas and evidence, coherence and organization of ideas).]

(Name’s) weekly 1-2 page essays on main ideas of the reading were usually
• extraordinary, with original, coherent analyses that integrated ideas and evidence, extending the ideas in ways that could
serve as class discussion themes.
• very well developed, connecting and extending ideas and evidence in ways that could serve as models for others.
• of good, sound quality, reflecting active engagement with the topic but needing to be pushed further.
• just satisfactory, reflecting some engagement with the issues, but not sufficiently grounded in the main ideas.
• not satisfactory, either without adequate engagement with the topic or not turned in at all.

The four 2-4 page lab reports (involving historical, observational, interview, and library research)
were usually •same 5 categories as above (which DO NOT map onto letter grades)

[The assignments were • turned in on time.
• sometimes late or not turned in.
• often late or missing.]

(Name’s) presentation of a research report from the literature, on cultural aspects of ____________,
• showed extremely thoughtful engagement with the main ideas.
• showed thoughtful engagement with the main ideas.
• suggested uneven engagement with the main ideas.
• was not satisfactory / was not done.

(Name) •contributed insightful ideas and supported other students’ learning in
•listened actively and contributed to the learning dynamics in
•attended
•was often absent from  the required class meetings.
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[(Name) went beyond the expectations of the class, by _____________________.]
[This was clearly honors quality work.]


